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ABSTRACT

The current paper is an analysis of British educational policies and its effects on the education
of women in the state of Maharashtra in the colonial era and specifically a concern on the policy
goals, implementation, restrictions and the long term consequences. The British rule brought
about formal institutions, standardized testing, and administration systems that transformed the
system of education in India. These policies were aimed at colonial administration interests;
however, it was indirectly involved in the growth of women education. The study is based on
the descriptive and analytical quantitative research design, where secondary data is used and
analysed through structured questionnaires to understand the level of awareness of the British
educational policy, their perceived effect on female education, the influence of the social
reform movements, and persistence of structural inequalities. The results detected a great
awareness of the key colonial policies like that of Macaulay in his Minute and that of Wood in
his Despatch, and a moderate influence of the access to basic education by women, especially
the spread of the girls schools. Nonetheless, there was still little to do in the promotion of higher
education among women. The social reform movements in Maharashtra came out as a resolving
force in promoting education and supplementing colonial efforts among the women. Other
issues such as gender bias, elite-focused policies, and the inability to access rural and
marginalized women also bear significant limitations of British policies as indicated in the
study. Correlation and regression analyses affirm that there is a statistically significant
relationship between British educational policies and development of women education
although the same policies were not the only predictors of educational development. On the
whole, the paper concludes that although modern women education was established on the
basis of British educational policies, their legacy remains both beneficial and full of
inequalities.

Keywords: British Educational Policies, Women’s Education, Maharashtra, Colonial
Education, Social Reform Movements, Gender Inequality

1. INTRODUCTION

Education has been historically understood as a potent tool of social change especially in a
society where inequalities that are based on gender, caste, and class are deeply rooted in the
society (Akram, 2025). In India, the education of women was a long-neglected thing even
centuries ago because of the social organization of patriarchy and conservative culture and the
lack of support in the institution (De Bellaigue, 2022). Until the British rule, women only
received formal education in a very limited section of the society, mostly in the households of
the elite, with most of the women not provided with any systemic learning opportunities
(Ghatge, 2022). With the coming of the British colonial rule in India, education took a new turn
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in the country, new policies, institutions, and structures of administration transformed the face
of education in India (Habib, 2018).

The British educational policies, even though their main aim was to meet the colonial
administration needs, indirectly led to the progressive development of Indian women education
(Jones, 2016). Macaulays Minute on Education (1835), Woods Despatch (1854), and
suggestions of other educational commissions were the foundation of systematic education
system. Although these policies were initially used to focus on education of males and the
development of English-educated elite, it later opened the gate to female education by
emphasizing missionary education, government initiatives and promotion of vernacular
education. Western education also helped to spread new ideas connected with social reform,
rights of women, and gender equality that weakened the traditional norms that did not allow
women to obtain an education (Kamble, 2024).

The social reformers and progressive thinkers played an active role in ensuring that
Maharashtra takes a unique position in the history of women education in the colonial India
(Kogan, 2018). It was also the land of pioneering activities by reformists like Jyotiba Phule and
Savitribai Phule who had set up some of the earliest schools of girls and other marginalized
groups (Majee, 2020). The promotion of women education in Maharashtra was made possible
by the British education policies along with the indigenous education reform movements
(Reshi, 2022). Missionary schools, government-supported schools and individual efforts were
significant in the growth of education among women especially in the urban communities.
Nevertheless, educational opportunities were still unequal and there were great differences
founded on caste, classes and urban rural differences (Riaz, 2018).

Although this was happening, the British education policies were not devoid of restrictions.
The education of women was commonly perceived in a utilitarian perspective where it focused
on home chores as well as moral training as opposed to intellectual empowerment and career
development (Shahzad, 2021). Learning programs were used to reinforce gender roles and even
higher education to women were limited over a long time. Moreover, colonial interests
restricted the scope of education to only a few parts of the society, and a great number of women
in rural and lower-caste societies were not introduced to the formal education system (Swers,
2020).

It is against this background that the current research attempts to critically review the British
educational policies and discuss how these policies have influenced the education of the women
in Maharashtra (Weitzman, 2018). The paper uses a historical and analytical approach to
examine the positive and negative limitations of the colonial educational efforts. It also points
to the dynamic between the British policies and the social reform movements in the indigenous
societies in determining the path of women education. This historical development is
fundamental in understanding the mechanisms of modern day women education in Maharashtra
and also in evaluating the long term effects of colonial education changes on gender equality
and social development (Worth, 2019).
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1.1.Statement of the problem
The education of women in India has been historically shaped by the impact of multifaceted
social, cultural, and political factors with very little opportunity given to women before the
British rule because education remained mostly home based, and informal learning. British
educational policies that were introduced in the colonial era led to profound structural changes
of the Indian education system by establishing formal education systems, curriculum, and
administrative institutions but the impact of such changes in terms of meaningful contribution
to the development of women education has been a topic of scholarly discussion. This problem
acquires special soundness in Maharashtra, where, thanks to the activity of social reformers
and missionary organizations, there was an earlier development of female education, but it is
not clear whether the British policies positively or simply coincidentally stimulated its
achievement. The educational efforts of colonialism were mainly directed at the efficiency of
the administration and the production of an English-educated elite, which frequently did not
serve all the educational needs of women, in particular, women who belong to minor castes and
rural population, leading to an unequal and socially stratified level of access to the educational
process. The available literature on colonial education has focused mostly on national level
policy-making, and little analytical power has been given to regional experience like
Maharashtra, and little has been done in examining the relationship between Facebook British
educational policy and the social-reform movements in India. Additionally, the colonial
policies were also influenced by gendered assumptions that focused more on moral education
and domestic abilities in women than intellectual empowerment and professional growth,
which casts serious concerns on their efficacy in dealing with gender inequality. These policies
have long-term effects that persist to this day in the modern-day position of women education
and empowerment in Maharashtra, but these effects are poorly studied in the academic
literature. Against these loopholes, the current paper attempts to critically review the
educational policies of Britain and to assess how they influenced the education of women in
Mabharashtra on the following fronts; the policy goals, regional performance, social reforms,
and the long term consequences of these reforms on gender empowerment.
1.2.Research Objectives
e To examine the major British educational policies introduced during the colonial period
and their objectives with reference to women’s education in India.
e To analyze the extent and nature of the impact of British educational policies on the
development of women’s education in Maharashtra.
e To assess the role of social reform movements and reformers in Maharashtra in promoting
women’s education within the framework of British educational reforms.
e To identify the limitations and challenges of British educational policies in addressing
gender inequality and ensuring equitable access to education for women in Maharashtra.
e To evaluate the long-term implications of colonial educational policies on the present status
of women’s education and gender empowerment in Maharashtra.
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1.3.Research Questions

1. What were the major British educational policies introduced during the colonial
period, and what objectives did they propose with regard to women’s education in
India?

2. How did British educational policies influence the growth and development of
women’s education in Maharashtra during the colonial period?

3. In what ways did social reform movements and reformers in Maharashtra contribute
to the promotion of women’s education within the framework of British educational
reforms?

4. What were the limitations and challenges of British educational policies in addressing
gender inequality and ensuring equitable access to education for women in
Mabharashtra?

5. What are the long-term implications of British educational policies on the present
status of women’s education and gender empowerment in Maharashtra?

1.4.Theoretical Framework

Theoretical framework gives the conceptual basis of analysis to the relationship between the
key variables in a research study and places the research in previously existing theoretical
perspectives. The current research on the British Educational Policies and Their effect on the
women education in Maharashtra is rooted in Colonial Education Theory, Social Reform
Theory and Feminist Educational Theory that conveniently provide a holistic view of the
development of policies, their application and the consequential effects of educational policies
in the British colonial era.

Colonial Education Theory tells the role of education during the colonial rule in that it was
more than administratively, politically, and economically oriented in the interest of the colonial
state and not directed to the developing needs of the natives. The educational policies of the
British in India including the Minute of Macaulay (1835), Despatch of Wood (1854) and later
educational commissions, stressed the establishment of an English-educated elite to support
the colonial administration. In this context, education of women was not given priority but
developed selectively and, in most cases, instrumentally. The theory assists in the study of the
goals of British educational policies and their narrow perspective on the intellectual and
professional development of women, thus addressing the research objective one of the initial
research questions of evaluating the intent of the colonial policy.

The Social Reform Theory sheds some light on the nature of the interaction between indigenous
reform movements and colonial programs of promoting women education. Jyotiba Phule,
Savitribai Phule, and Pandita Ramabai were some of the reformers in Maharashtra, who
contested the societal norms and tried to ensure that women and marginalized groups had a
right to receive an education. The theory highlights the importance of agency, resistance, and
reform in a limited colonial system and helps in achieving the goal of the research in evaluating
the role played by social reform movements in influencing women education in the colonial
education system.
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Feminist Educational Theory presents a critical insight into gender inequality in the system of
education. It shows the impact that the patriarchal ideologies had on the design of the
curriculum, education accessibility, and institutional practices, which tend to perpetuate the
traditional gender roles. By applying this theory, the study will be able to question the
constraints of the British educational policies in dealing with gender differences, as well as
examine how the education of women was influenced by the ideas of domesticity and moral
education instead of empowerment and equality. This is best applicable in the analysis of the
issues women encounter in gaining equal access to education in Maharashtra.

These theoretical perspectives are combined to come up with a conceptual framework
explaining the levels of interaction between the British educational policies (independent
variable) and women education in Maharashtra (dependent variable), the intermediary role of
social reform movements and the role of the gender ideology. This framework helps in the
systematic discussion of the short-term and long-term effects of the colonial educational
policies, thus contributing to the purpose of the study to assess their long-term effects on
women education and gender empowerment in Maharashtra.

1.5.Conceptual Framework

The conceptual framework illustrates the systematic relationship between British educational
policies and the development of women’s education in Maharashtra by integrating key
mediating and moderating influences. At the core of the framework, British educational
policies—such as Macaulay’s Minute, Wood’s Despatch, educational commissions, curricular
structures, and administrative frameworks—are positioned as the primary independent variable
that introduced formal and institutionalized education during the colonial period. These
policies established the structural foundation of the education system but were not inherently
designed to prioritize women’s educational advancement. The framework highlights social
reform movements as a mediating variable, demonstrating that the impact of British
educational policies on women’s education was significantly shaped by the active intervention
of indigenous reformers and missionary efforts. Reformers such as Jyotiba Phule, Savitribai
Phule, and Pandita Ramabai played a crucial role in translating colonial educational
frameworks into practical educational opportunities for women, particularly by challenging
social barriers, promoting girls’ schooling, and fostering social acceptance of women’s
education.
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Figure 1: Conceptual Diagram
Women’s education in Maharashtra is presented as the dependent variable, encompassing
access to education, expansion of girls’ schools, literacy, higher education opportunities, social
acceptance, and overall educational outcomes. The framework further incorporates gender
ideology and patriarchy as a moderating variable, indicating that patriarchal norms, gender bias
in curricula, and the emphasis on domestic roles influenced the effectiveness and reach of
educational initiatives. These ideological factors either constrained or shaped educational
outcomes despite the presence of policies and reform movements.
Overall, the conceptual framework explains that the development of women’s education in
Maharashtra was not the direct result of British educational policies alone but emerged through
the interaction between colonial structures, social reform efforts, and prevailing gender
ideologies, thereby capturing both the progressive contributions and enduring limitations of
colonial education.
2. MATERIAL AND METHOD
This research paper has a quantitative research design of descriptive and analytical kind to
explore the policies of British education and how they affect the education of women in
Maharashtra. The research is founded solely on secondary data sources that are in the form of
published and archival materials that have been deemed to be pertinent to the research topics
of colonial education and development of women education. The quantitative analysis will be
used to evaluate the measurable indicators of the aims of the British educational policies, their
perceived influence on female education, the involvement of social movements of reformers,
the current limitations, and the long-term consequences of gender empowerment. The ethical
standards were kept by making sure that all the sources utilized in the study were properly cited
and their usage was recognized.
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2.1.Research Design

This current research will take the quantitative research design of descriptive and analytical
research approach to investigate British education policy and its influence on women education
in Maharashtra. The quantitative design will be suitable because it will allow the systematic
measurement and statistical analysis of the perceptions, assessments, and interpretations with
regards to the colonial educational policies and its impact on the educational development of
women. This method helps to make an objective comparison and increases the empirical
validity of the results.

2.2.Nature of the Study

It is a quantitative study that deals with numerical information that has been obtained through
structured response. It analyses the objective variables like awareness about the British
educational policies, perceived influence on female education, social reform movements and
role, limitations of colonial policies and long term education results. Relationships between
these variables can be statistically analyzed using the quantitative approach.

2.3.Study Area

The research is limited to Maharashtra, which made great contributions to the growth of
education to women during the colonial era. Maharashtra was chosen because of its historical
significance, early educational reforms, and thirdly because of active involvement of social
reformers in the British educational policies.

2.4.Population of the Study

The sample of the research includes academicians, historians, educationists, research scholars,
and postgraduate students of history, education, women studies and social sciences in
Maharashtra. This group is regarded to be the right group because it has sufficient academic
exposure and knowledge on colonial education policies and women education.

2.5.Sample Size and Sampling Technique

The size of the sample of respondents is determined based on a purposive sampling method
because the study needs to obtain informed views concerning the topic among a group of people
with academic understanding of the topic. A sample size is determined on feasibility and
representativeness, which means that it will have sufficient data to perform statistical analysis.
2.6.Research Instrument

Data are collected using a structured questionnaire designed in alignment with the research
objectives. The questionnaire consists of multiple sections:

e Section A: Demographic profile of respondents

o Section B: Awareness and understanding of British educational policies

e Section C: Perceived impact of British policies on women’s education in Maharashtra

e Section D: Role of social reform movements and reformers

e Section E: Limitations of colonial policies and long-term implications

2.7.Method of Data Collection

Primary data is gathered using questionnaires that are conducted using online and oftline
methods. The respondents will be informed on the purpose of the study and the confidentiality
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of the responses is guaranteed. Quantitative findings are also supported using secondary data

to give historical background.

2.8.Data Analysis Techniques

The information gathered is coded and analyzed with the help of Statistical Package of Social

Sciences (SPSS) or other similar statistical packages. The techniques used are the following:

e Descriptive statistics (frequency, percentage, mean, standard deviation).

e A research question will involve inferential statistics (correlation and regression analysis)
to determine the relationships between the British educational policies and educational
results of women.

The findings are discussed in terms of tables and charts so as to be easily understood.
3. SUMMARY OF THE STUDY FINDINGS
The structured questionnaires were in line with the study objectives, which were met by coding
and analyzing the information to arrive at descriptive and inferential statistics. The coverage in
the analysis is the awareness of the respondents towards British educational policies, how they
perceived them affecting the education of women in Maharashtra, how the social reform
movements contributed and limitations of the colonial educational efforts and the long-term
effects of the same on the education and gender empowerment of women.

3.1.Demographic Profile of Respondents

Gender-wise distribution of the respondents indicates that 62 percent of the respondents are

males whereas 38 percent are female. It shows that more male respondents are represented in

the study, which can be explained by the fact that they are more represented in academic and
research disciplines associated with the history, education, and social sciences.

62%

70%
60%
50%
40%
30%
20%
10%

0%

38%

Gender

Figure 2: Gender-wise Distribution of Respondents
However, the large percentage of women (38) who participated guarantees that the point of
view of women carries any weight, especially since the study was aimed at women education.
The inclusion of both sexes will add to a balanced and encompassing study, reduce gender
biasness and make the research findings more credible to the topic of British educational
policies and their effects on women education in Maharashtra.
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Figure 3: Age-wise Distribution of Respondents
The distribution of the respondents by age depicts that there is a balanced representation of
various age groups. The age group of 30-40 years is the most significant proportion of the
sample with 34% of the respondents, closely followed by the 40-50 years age group with 30%
indicating that most of the respondents are in the middle of their careers with a lot of experience
in academic and professional fields. The age groups of respondents within the 30 and 50 age
brackets make up 18 percent of the sample, which presents the presence of both early-career
scholars and senior academicians. This even age distribution increases the validity of the
research as it applies different kinds of opinions due to the difference of experience and
academic exposure and thus, it is more effective in the analysis of British educational policies
and its influence on the Maharashtra woman education.

40%

40% 359
35%
30%
25%
20% 15%
15% 10%
10%
5%
0%

Academic

Background

Figure 4: Academic Background of Respondents
The respondent distribution with regards to their academic background reveals that the 40
percent of the respondents are classified as to the discipline of History, 35 percent as to the
discipline of Education, 15 percent as to Women Studies, and 10 percent as to the discipline of
Social Sciences. This tendency proves that most of the respondents have an academic
background that is highly correlated with the historical and educational facet of the research,
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which is crucial to make a meaningful analysis of the British education policies and their
influence on women education. The inclusion of History and Education guarantees the good
basis of learning about the colonial policy structures and education changes, and the fact that
the respondents in the focus of the research are also the members of Women Studies and Social
Sciences gives an additional insight into the gender issues and further social consequences. In
general, the multidisciplinary composition of the sample provides more depth of analysis and
interdisciplinary applicability and validity to the study results.

45 4,12 s 3.98 3.86
4
35
3
25
2
15 0.68 5 WGl 0.75
1
05

0
Awareness of Awareness of Awareness of  Understanding of
Macaulay’s Wood’s Despatch Hunter policy objectives
Minute (1835) (1854) Commission for women’s
(1882) education
® Mean ®SD

Figure 5: Awareness of British Educational Policies among Respondents

The average scores in the table suggest that the respondents were well aware of big British
educational policies that have been introduced during the colonial era. The maximum mean
value (M = 4.25, SD = 0.62) is obtained in the Awareness of Wood, which implies that the
participants know best this policy and its role in the development of the colonial education
system. This is succeeded by the knowledge of Macaulay Minute (1835) at 4.12 and a standard
deviation of 0.68 with a high and consistent level of knowledge of its role in bringing English
education to India. The level of awareness of Hunter Commission (1882) is also rather high (M
= 3.98, SD = 0.71), though a bit lower than the other policies, which implies a moderate
variability in the familiarity of respondents. However, conversely, the average score of the
knowledge of policy objectives with specific reference to women education is relatively lower
(M = 3.86, SD = 0.75), which implies that, although the respondents are well informed about
the major British educational policy in general, there is a relative lack of clarity on their explicit
purpose and intent with respect to the women education. In general, the results indicate that the
general policy awareness levels are high with the moderate diversity in the perception of the
gender-specific aspects of the colonial educational reforms.

1542
Volume 14 Issue 02 April - June 2026 www.ijrt.org


http://www.ijrt.org/

International Journal of Research and Technology (IJRT)

International Open-Access, Peer-Reviewed, Refereed, Online Journal

ISSN (Print): 2321-7510 | ISSN (Online): 2321-7529

| An ISO 9001:2015 Certified Journal |

3.92 3.75 3.68
4 3.21
35
3
25
1'5 73 0.78 0.81 0.89
1
0.5
0
Expansion of Access to Improvement in  Promotion of
girls’ schools formal literacy among higher education
education for women for women
women
= Mean = SD

Figure 6: Perceived Impact of British Educational Policies on Women’s Education

The average scores that the table gives are moderate to quite high perceived effects of British
educational policies on different aspects of women education in Maharashtra. The growth of
girls schools has the best mean score (M = 3.92, SD = 0.73) implying that the respondents are
substantially in agreement that colonial educational programs led to the growth in the number
of girls institutions. This is then succeeded by access of women with a mean score of 3.75 and
a standard deviation of 0.78 that has a positive but skewed influence on the women enrolment
into the formal education systems. The mean of the enhanced literacy among women will have
slightly lower value (M = 3.68, SD = 0.81) which will indicate moderate level of agreement
and more variability in the perceptions of literacy outcomes. On the contrary, the promotion of
higher education among women has the lowest mean score (M = 3.21, SD = 0.89), which
proves that the British educational policies had little impact on the promotion of higher
education access among women. Generally, these results can be summarized as indicating that
colonial policies did not only ease the basic education growth of women but their effects
became weak at higher education levels thus highlighting the limited reach of the British efforts
in ensuring the overall educational empowerment to women.
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4.5
4
35
3
25
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Figure 7: Role of Social Reform Movements in Promoting Women’s Education
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The average scores show that there was great acceptance among the respondents on the
important role that social reformers played in the cause of women education in Maharashtra.
The mean of the contribution of reformers in advancing women education is the greatest (M =
4.38, SD = 0.59) a fact that the reformers were highly agreeable on the fact that they were
instrumental in bringing about and maintaining educational opportunities to women. The social
influence of women education is also significant in social acceptance of women education (M
=4.29, SD = 0.61), which indicates that the social reform movements played a key role in
questioning the traditional views and making the society more open to the concept of women
education. Also, the complementary aspect of the social reform movements to British
educational policies shows a mean score of 4.11 and a standard deviation of 0.66 which implies
that the reform initiatives are being seen as having contributed well where they are ineffective.
In sum, the evidence reveals that social reform movements in Maharashtra were decisive and
transformative towards encouraging women to get education and in most cases helped fill the
gaps that the British educational policies had created and created a long-term social acceptance
and education advancement of women.

4.27 434
45 4,02 4.15
4
35
3
25
2
L5 0.56
1
0.5
Gender bias in Focus on Limited rural and Elite-centric
curriculum domestic roles for ~ marginalized educational
women access approach
® Mean mSD

Figure 8: Limitations of British Educational Policies Affecting Women’s Education
The average data the table gives shows that there is a high rate of conformity among the
respondents about the constraints of British educational policies in meeting gender equality
and access to education inclusiveness. Elite-centric approach to education has the highest mean
score (M =4.34, SD = 0.56) which means that it is widely perceived that the colonial education
was very beneficial to the elite layers of the society and ineffective in the regions helping the
entire population. This is then closely preceded by limited rural and marginalized access with
a mean value of 4.27 and the standard deviation (SD = 0.58) being very small, implying that a
great and coherent perception was that women in rural areas and marginalized communities
have great barriers to education. The mean score regarding domestic roles among women is
also high (M =4.15, SD = 0.64), which means that colonial curricula contributed to a stronger
emphasis on traditional gender roles instead of intellectual or professional development in
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women. In equally, gender bias in the curriculum has a mean value of 4.02 (SD = 0.71), which
proves that there was a great deal of consensus that educational material was informed by
assumptions of patriarchy. The results generally highlight the structural and ideological
constraints of the British educational policies in that they do not provide equitable, gender-
sensitive, and inclusive educational opportunities to women in Maharashtra.
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Figure 9: Long-Term Implications of British Educational Policies on Women’s Education
The average scores given in the table indicate mixed yet significant perceptions towards the
long term consequences of the British educational policies on women education in
Mabharashtra. The mean value of the statement about providing the modern women with
education is medium high (M = 3.89, SD = 0.74) which shows that the selection of respondents
agrees that the colonial educational efforts were the structural basis of developing women
education during the post-independence era. The contribution to the modern day gender
empowerment has a slightly lower mean score (M = 3.76, SD = 0.77), indicating a moderate
sense that British educational policies are indirect factors that led to the current day gender
empowerment though with restriction. Conversely, the assertion about structural inequalities
remaining makes a greater mean value (M = 4.08, SD = 0.69) with the strongest agreement on
the fact that the colonial education system has left behind structural inequalities that persist to
this day to influence the educational access and outcomes of women. Taken aback, the results
show that, although the British educational policies gave an early guideline to educating
women, their heritage remains both resourceful and encompassing of structural issues that, to
this date, still affect gender equity in education.

Table 1: Correlation between British Educational Policies and Women’s Education
Variables r-value | Significance
British educational policies & women’s education development | 0.742 | 0.000

The correlation analysis in Table 1 shows that there exists a high positive correlation of British
educational policies and women education development with a high correlation coefficient (r

=0.742). This implies that reforms and programs that were brought about under British
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education policies were largely linked to the enhancement in the development of women in
education. The significance value (p = 0.000) is significantly smaller than the standard value
of 0.05, which means that such relationship is statistically significant and cannot be explained
by some random cases. This suggestion means that British educational policies had a
significant impact on the direction of women education, especially in the formation of the
institutional structures and formal education systems. Nevertheless, as much as the strong
correlation proved a significant association, it is not the sole indication of full efficiency as
other social, cultural, and reform based factors also affected the development of women in the
sphere of education. Generally, the findings prove the thesis that British educational policies
played a strong but not exclusive role in the education of women in Maharashtra.

Table 2: Regression Results
Model | R R? F-value | Sig.
1 0.742 | 0.551 | 46.38 0.000
Table 2 which provides the results of the regression, shows that British educational policies are
strong predictors of the development of the women education. The model has a good
correlation coefficient (R = 0.742) indicating the existence of a significant relationship between
the independent and dependent variables. The coefficient of determination (R 2 =0.551) shows
that about 55.1 percent of the changes in the development of education of women can be
predicted by the British educational policies, and the rest of the variation is caused by other
social, cultural, and institutional factors, which are not included in the model. The F-value of
46.38 with a significance level of p = 0.000 is a good indication that the regression model is
statistically significant and fits the data well. These findings show that British educational

policies actually had a significant impact on the development of women education though not

the only one, and thus the role of complementary aspects like social reform movements and

general socio-cultural transformation influences the development of women education in

Maharashtra.

3.2.Discussion of findings

e The level of demographics of the respondents indicates a well-balanced and academically
suitable sample represented in terms of the gender, age groups, academic discipline, like
the History, Education, Women Studies, and Social Sciences, thus making the responses
informed, reliable, and credible to the study of the British educational policies and
education in Maharashtra among the education fraternity.

e The results show that there is a strong awareness of respondents concerning the major
British educational policies, specifically, the Despatch by Wood and the Minute by
Macaulay, which suggests that the policy intentions concerning women-related education
matters are well-known in the scholarly circles; on the other hand, the relative lack of
awareness of the policy goals would mean that the gender-related intentions were
underrepresented or not given due priority in the colonial educational planning.

e In the study, the impact of British educational policies on the development of women
education is found moderate in aid to the growth of girls schools and the access to basic
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formal education although it was less in high education levels, which indicates the limited
role played by colonial efforts in fostering high level educational opportunities to women.

The contribution of social reform movements becomes very important, as the respondents
were unanimous about the decisive role of the reformers to facilitate women education,
changing the social perception, and completing the British education policies, especially in
terms of filling in the gender inclusion and access to marginalized groups.

The results also place a strong emphasis on the structural and ideological constraints of
British educational policies, such as gender bias in the formulation of the curriculum,
focusing on the domestic roles of women, education-elite-centered approaches and
restricted access to education by the rural areas and the disadvantaged groups that all
weaken the ability to provide equitable educational opportunities to the women.

The British educational policies have a chequered history on the long-term as colonial
policies created the backbone of modern education of women and at the same time
embedded structural inequalities, which still affect the education access and gender
inequality in the modern era.

Indeed, the correlation analysis has shown a positive relationship between British education
policies and development of women education, which is not only statistically significant
but also strong, showing that colonial policies were significantly correlated with the
development of education among women, but not the only factor of its growth.

Also the regression findings further indicate that the British educational policies did play
an important role in enhancing the development of women education by not only explaining
a significant part of the variance, but also highlighting the significance of other
supplementary elements like social reform movement and other wider socio-cultural shifts
in moulding the education of women in Maharashtra.

On the whole, the results are that the development of the female education in Maharashtra
was the product of both the colonial educational systems and indigenous reform initiatives
of which the British policies in terms of institutional arrangements and social reform
movements played a vital role in the conversion of these arrangements into substantial
educational opportunities of the women.

CONCLUSION AND RECOMMENDATION

access to formal education. The study however also notes that the effects of these policies were
also not evenly distributed and mostly focused on the elementary and secondary levels with
little focus on the higher education and intellectual empowerment of women.
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The findings also indicate that the social reform movements in Maharashtra played a significant
part in women education and worked in complement to the British education efforts. Through
reformers, the social acceptance of women education was greatly influenced and all loopholes
created by the colonial policies worked on, particularly in the face of adverse traditionalism
and enhancement of education. Simultaneously, the research also determines that British
educational policies have several weaknesses, such as gender discrimination in education, the
focus on domestic roles of women, elite-based strategies, and limited access among the rural
population and marginalized communities. The restrictions caused the existence of unresolved
structural inequalities that still affects the educational performance of women.
The correlation analysis and the regression analysis prove that there is a strong relationship
between the British educational policies and the development of the women education in
Maharashtra which is statistically significant implying the role of the colonial policies as a
contributing factor. Nonetheless, the results also focus on the fact that these policies were not
the only determinants of progress, socio-cultural factors and the efforts of indigenous reform
were also a significant factor. All in all, the research finds that although British education
policies paved the way to the modern education of women, their history should be characterized
by both the pioneering work and persistent inequalities, and it is necessary to evaluate a long-
term effect of their policies on gender equity and educational progress in a critical manner.

According to the conclusion, the following recommendations are offered:

e One thing that is worth focusing more on is the incorporation of gender-sensitive approach
in the study of colonial education history so as to comprehend more about the constraints
of the British policies and how they impacted the education of women.

e  Decentralized: Educational policies in the modern world must be aware of and remedy the
structural imbalances left behind by colonial education, especially to rural and marginalized
women.

e Contributions of the social reform movements and social reformers in Maharashtra should
be accorded more prominence in academic curricula and policy discourse as it was
instrumental in encouraging women to get educated in the post colonial era.

e Further studies need to be comparative and longitudinal in nature that they may study
regional differences in effects of British education policies on women education in various
regions of India.

e Policymakers and teachers need to learn the lessons of the colonial indigenous reform
experience, and set out to create inclusive and equitable educational policies that empower
women in the modern society.

Future Scope of the Study

The current research offers a quantitative and analytical insight into the British education

policies and their influence on women education in Maharashtra but there are still a number of

avenues through which a prospective research can be conducted. Future research might take a

comparative approach and consider the effects of the British education policies on the

education of women in various parts of India to find out the regional differences and general
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trends in them. Mixed-method or qualitative studies may also be used in future studies, which
will include archival studies, oral histories, and case studies of educational institutions, in order
to obtain more in-depth understanding of the lived experiences and localized outcomes. Also,
researchers could investigate the intergenerational consequences of colonial educational
systems on the socio-economic mobility of women and their career involvement in post-
independence India over a long term. Future research might dwell on the nexus of gender, caste,
and class in determining access to education in the colonial era, hence making the study of
inequality more delicate. Lastly, future studies can further look at how the experience of
colonial educational reforms and aboriginal social reform movements can be used to shape new
policies to improve the education system to facilitate gender equity, inclusive education and
sustainable social development.
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